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ABSTRACT: This systematic literature review investigates the role and effectiveness of 

ChatGPT in assessing English as a Foreign Language (EFL) learners’ writing performance. 

Guided by the PRISMA 2020 framework, 26 peer-reviewed empirical and conceptual studies 

published between 2022 and 2025 were analyzed. The findings reveal that ChatGPT has been 

leveraged across multiple assessment functions, including automated writing evaluation, 

corrective feedback, peer review simulation, rubric-based scoring, and prewriting support. 

ChatGPT demonstrates significant promise in formative assessment contexts, offering 

feedback comparable in quantity and breadth to human teachers, particularly on surface-level 

writing features such as grammar, organization, and vocabulary. However, its performance in 

summative assessment remains limited due to inconsistencies with human judgment and 

difficulties in evaluating higher-order writing skills, such as argumentation and style. 

Furthermore, while ChatGPT fosters learner engagement and confidence, concerns persist 

regarding equity, fairness, and the authenticity of feedback for diverse learner populations. 

The study underscores the need for rubric standardization, pedagogical integration, and 

longitudinal research to ensure ethical and effective implementation. Ultimately, ChatGPT is 

most impactful when used to complement, rather than replace, human expertise in writing 

assessment. 

KEYWORDS: ChatGPT, EFL writing assessment, automated feedback, formative assessment  

1 INTRODUCTION 

Recent advances in generative artificial intelligence (AI), particularly the introduction of 

large language models (LLMs) such as ChatGPT, have significantly reshaped the landscape 

of language education. AI-powered tools now support a wide range of pedagogical 

applications, including content generation, language modeling, translation, and automated 

feedback (Huang et al., 2023). Among these, writing instruction has emerged as a central 

domain where generative AI demonstrates considerable promise. For English as a Foreign 

Language (EFL) learners, who often struggle with syntactic accuracy, lexical choice, and text 

organization, access to intelligent language models offers unprecedented opportunities for 

personalized and scalable support (Zawacki-Richter et al., 2022). ChatGPT, developed by 

OpenAI, is particularly notable for its conversational capabilities, linguistic flexibility, and 

rapid user adoption across educational contexts. Its capacity to generate coherent, contextually 
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relevant, and stylistically varied text positions it as a powerful candidate for writing 

instruction and assessment. 

Parallel to its growth in educational use, there has been increasing interest in the potential 

of ChatGPT to serve as a tool for writing assessment. Traditional approaches to EFL writing 

evaluation often demand intensive teacher labor and are prone to variability in feedback 

quality and consistency (Weigle, 2002). Automated writing evaluation (AWE) tools have long 

attempted to address these challenges, but many earlier systems were limited to surface-level 

features such as grammar and mechanics (e.g., e-rater, Pigai). In contrast, ChatGPT claims to 

offer a more nuanced and context-sensitive engagement with learner writing, potentially 
expanding the scope of automated feedback and assessment. 

Despite the growing interest in ChatGPT, empirical and conceptual clarity regarding its 

role in EFL writing assessment remains limited. While anecdotal reports and preliminary 

experiments suggest that ChatGPT can function as both a feedback provider and an automated 

scorer, the literature lacks a systematic synthesis of its pedagogical effectiveness, contextual 

limitations, and practical applications. In particular, it is unclear how ChatGPT compares to 

traditional human feedback or other AI-based tools in formative and summative assessment 

contexts. Additionally, questions persist about the quality, fairness, and interpretability of 

ChatGPT-generated feedback, especially for learners at varying proficiency levels or from 

diverse cultural and educational backgrounds. 

Moreover, ethical and pedagogical concerns complicate ChatGPT’s integration into 

assessment practices. Some scholars argue that AI-generated feedback risks promoting a 

formulaic approach to writing, potentially discouraging learner autonomy and creativity 

(Kern, 2015). Others warn that overreliance on AI tools may exacerbate inequalities, as more 

proficient students are better equipped to interpret and apply feedback effectively (Tsai et al., 

2024). From a teacher’s perspective, there is apprehension regarding the potential 

displacement of human judgment in writing evaluation, particularly in high-stakes contexts 

where nuance, voice, and rhetorical intent play crucial roles. Collectively, these tensions 

highlight the urgent need for critical, evidence-based exploration of ChatGPT’s actual and 

potential roles in EFL writing assessment. 

In response to these emerging questions and gaps, this study presents a systematic 

literature review of recent research on ChatGPT’s use in EFL writing assessment. Drawing on 

26 peer-reviewed empirical and conceptual studies published between 2022 and 2025, the 

review aims to synthesize current knowledge regarding (1) the ways in which ChatGPT has 

been employed to assess EFL learners’ writing performance, and (2) how effective it is in 
doing so, according to existing literature. 

The review follows the PRISMA 2020 (Preferred Reporting Items for Systematic Reviews 

and Meta-Analyses) framework to ensure methodological transparency and rigor. Included 

studies were identified through a structured search of academic databases using Boolean 

combinations of relevant terms (e.g., "ChatGPT", "EFL writing", "assessment", "feedback"). 

Only peer-reviewed journal articles that explicitly addressed ChatGPT’s role in EFL writing 

assessment were included. Exclusions were applied to non-peer-reviewed sources, conference 
proceedings, and studies focusing on other AI tools. 

The analysis revealed a wide spectrum of ChatGPT applications in writing assessment, 

including automated scoring, written corrective feedback, rubric-based evaluation, peer 

review simulation, and pre-writing support. The results also indicate that while ChatGPT is 

generally effective in delivering formative feedback and enhancing learner engagement, its 

reliability as a summative assessment tool remains questionable due to misalignment with 
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human raters and limitations in handling rhetorical nuance and genre conventions. The study 

concludes by identifying three critical areas for further development: rubric standardization, 
pedagogical integration, and equity-centered implementation.  

By consolidating current evidence, this review contributes to the growing discourse on the 

integration of generative AI in language education and offers practical insights for educators, 

researchers, and policymakers seeking to balance innovation with pedagogical integrity in 
writing assessment. 

 

2 METHODOLOGY  

This study employed a systematic literature review methodology, guided by the PRISMA 

2020 (Preferred Reporting Items for Systematic Reviews and Meta-Analyses) framework. 

The review aimed to identify, screen, and synthesize existing research on how ChatGPT has 

been leveraged to assess English as a Foreign Language (EFL) learners’ writing. This method 

was selected for its transparency, replicability, and comprehensiveness in synthesizing 

existing evidence across multiple sources. A systematic search was conducted using an 

academic database, ERIC, using combinations of the following keywords and Boolean 

operators: ("ChatGPT" OR "Generative AI") AND ("EFL writing" OR "English as a foreign 
language" AND "writing assessment") AND ("assessment" OR "feedback" OR "evaluation").  

The search was limited to peer-reviewed journal articles published from 2022 to 2025, in 

English, and focused on empirical or conceptual studies related to the assessment of EFL 

writing using ChatGPT. The following inclusion and exclusion criteria were applied: 

2.1 INCLUSION CRITERIA  

a. Peer-reviewed journal articles 

b. Focus on ChatGPT as a tool for assessing or supporting assessment in EFL writing 

c. Articles published within the specified date range 

d. Empirical studies, case studies, or theoretical papers relevant to EFL contexts 

2.2 EXCLUSION CRITERIA 

a. Non-peer-reviewed sources (e.g., reports, blog posts, editorials) 

b. Conference proceedings 

c. Studies focusing on general AI or other AWE tools (e.g., Pigai) without specific 

mention of ChatGPT 

d. Articles unrelated to EFL learners or not focusing on writing assessment 

 

The selection process followed the PRISMA 2020 flow, encompassing four phases: 

Identification, Screening, Eligibility, and Inclusion. In the identification phase, a total of 36 

records were retrieved through initial database searches. After applying automatic filters for 

publication date and peer-review status, 3 records were removed. Then, continued to 

screening phase in which the remaining 33 records were screened by title and abstract. 5 

articles were excluded due to one or more of the following reasons: 

a. Focus on general AI or digital writing tools rather than ChatGPT 

b. Discussion of alternative automated writing evaluation tools (e.g., Pigai) 

c. Lack of relevance to EFL writing assessment 
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In the eligibility phase, 28 full-text articles were assessed. 2 articles were excluded at this 

stage as they were reports or conference proceedings rather than peer-reviewed journal 

articles. Finally, after applying all inclusion and exclusion criteria, 26 studies were selected 

for full analysis in the review. 

The PRISMA flow diagram below summarizes the study selection process: 

 

Fig. 1. Article Selection Process in PRISMA Flow Diagram 

This rigorous selection process, guided by PRISMA 2020 standards, ensured the inclusion 

of high-quality, relevant studies for systematic review. From an initial pool of 36 records, the 

four-phase screening process—incorporating automated filters and manual reviews of titles, 

abstracts, and full texts—yielded 26 studies that met all inclusion criteria. The systematic 

exclusion of non-peer-reviewed sources, non-ChatGPT tools, and irrelevant studies 

strengthened the review's validity, while the PRISMA flow diagram (Figure 1) transparently 

documents this methodological rigor. This approach guarantees that the subsequent analysis is 

grounded in empirically sound and contextually appropriate literature. 



 

Journal of English and Arabic Language Teaching   June 2025, Vol. 16, No. 1 

84 
 

3 RESULTS  

This section presents the findings from a systematic analysis of current literature 

addressing two key research questions: (1) In what ways has ChatGPT been used to assess 

EFL learners’ writing performance? and (2) How effective is ChatGPT in assessing EFL 

learners’ writing? The results reveal diverse applications of ChatGPT in writing assessment, 

ranging from automated scoring and corrective feedback to collaborative peer review and 

rubric development. Additionally, the analysis highlights ChatGPT’s effectiveness across 

multiple dimensions, including formative feedback quality, reliability in scoring, and learner 

engagement, while also identifying critical limitations. Together, these findings provide a 

comprehensive understanding of ChatGPT’s evolving role in EFL writing assessment, its 

pedagogical potential, and areas requiring further refinement. 

3.1 THE ROLE OF CHATGPT IN ASSESSING EFL LEARNERS' WRITING PERFORMANCE 

The review of selected studies revealed that ChatGPT has been employed in diverse ways 

to assess EFL learners' writing performance. The findings are organized into six key themes, 

each highlighting distinct applications and implications of ChatGPT in writing assessment.  

 

a. ChatGPT as an Automated Writing Evaluation (AWE) Tool 

ChatGPT functions as an effective AWE tool, providing automated feedback on 

linguistic and structural aspects of writing, such as grammar, vocabulary, cohesion, and 

mechanics. Studies demonstrated its reliability in scoring and offering surface-level 

feedback, particularly when fine-tuned with specific rubrics. For instance, Bucol and 

Sangkawong (2025) found ChatGPT comparable to human raters in Thai EFL contexts, 

while Yavuz et al. (2025) reported high inter-rater reliability when using a five-domain 

rubric. However, the tool requires further refinement to address deeper writing features, 

such as critical thinking and creativity. 

 

b. ChatGPT for Written Corrective Feedback (WCF) 

ChatGPT has proven valuable in delivering formative feedback, particularly Written 

Corrective Feedback (WCF), which targets content, organization, vocabulary, and 

grammar. Studies by Alsofyani and Barzanji (2024) and Zeevy-Solovey (2024) highlighted 

ChatGPT's ability to provide fast and balanced feedback compared to traditional teacher or 

peer feedback. Guo and Wang (2024) further noted that ChatGPT's feedback was more 

comprehensive, addressing multiple dimensions of writing equally. Bai and Wei (2024) 

observed active learner engagement with ChatGPT's feedback, leading to noticeable 

revisions. These findings suggest that while ChatGPT is effective in generating WCF, its 

impact depends on learners' ability to interpret and apply the feedback, necessitating 

instructional support. 

 

c. ChatGPT as a Peer Reviewer or Collaborative Feedback Partner 

Positioning ChatGPT as a simulated peer reviewer has shown promise in reducing 

learner anxiety and enhancing engagement. Wang and Zhang (2024) demonstrated that 

ChatGPT, when used as a "digital peer," improved learners' confidence and the quality of 

their feedback exchanges. Similarly, Tseng and Lin (2024) integrated ChatGPT within 

instructional frameworks (ADDIE and TPACK) to simulate collaborative review 

processes, which fostered student confidence and critical thinking. These results indicate 

that ChatGPT can serve as a reliable and approachable alternative in contexts where peer 

feedback is logistically challenging. 
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d. ChatGPT for Essay Scoring and Standardized Rubric-Based Assessment 

Several studies explored ChatGPT's ability to score essays using standardized rubrics, 

such as IELTS band descriptors. Uyar and Büyükahıska (2025) found statistically 

significant differences between ChatGPT and human raters, suggesting limitations in the 

tool's ability to capture nuanced language use. Conversely, Mahdi and Alkhateeb (2025) 

reported consistent scoring with high inter-rater reliability when using a tailored rubric. 

These findings underscore ChatGPT's potential for rubric-based scoring but also highlight 

discrepancies in its alignment with human judgment, particularly for genre-specific or 

culturally nuanced writing. 

 

e. ChatGPT for Pre-Writing Planning and Draft Evaluation 

Indirectly, ChatGPT has influenced writing assessment by supporting pre-writing 

planning and revision. Nguyen and Nguyen (2025) observed that ChatGPT enhanced 

learners' pre-writing strategies, leading to improved writing outcomes and affective 

engagement. Tsai, Lin, and Brown (2024) noted significant score improvements in revised 

essays after ChatGPT assistance, raising ethical concerns about fairness in evaluation. 

These results suggest that ChatGPT's role in formative stages introduces a new dimension 

to process-based assessment, where its support affects final performance metrics. 

 

f. ChatGPT in Rubric Development and Evaluation Consistency Studies 

A smaller subset of studies focused on rubric development and validation for AI-

assisted writing assessment. Mahdi and Alkhateeb (2025) designed a robust rubric to 

evaluate AI-generated essays, while Yavuz et al. (2025) compared rubric-based evaluations 

across human and AI raters to validate ChatGPT's reliability. These efforts highlight the 

importance of standardized rubrics in ensuring transparency and consistency when 

integrating ChatGPT into writing assessment practices. 

 

The synthesis of these studies reveals that ChatGPT serves multiple roles in EFL writing 

assessment, from automated scoring and corrective feedback to peer collaboration and rubric 

development. While the tool demonstrates efficiency and scalability, its effectiveness varies 

depending on task complexity, rubric design, and learner engagement. The table below 

summarizes the key use cases and their supporting evidence: 

 

Use Case Main Role of ChatGPT Key Studies 

Automated Writing 

Evaluation 

Scoring essays, providing 

automated feedback 

Bucol & Sangkawong (2025); 

Yavuz et al. (2025) 

Written Corrective 

Feedback 
Delivering targeted feedback 

Alsofyani & Barzanji (2024); 

Guo & Wang (2024) 

Peer Feedback Partner Simulating peer review 
Wang & Zhang (2024); Tseng 

& Lin (2024) 

Essay Scoring (AES) Rubric-based scoring 
Uyar & Büyükahıska (2025); 
Mahdi & Alkhateeb (2025) 

Pre-writing & Revision 

Support 

Enhancing planning and 

revision 

Nguyen & Nguyen (2025); 

Tsai et al. (2024) 

Rubric Development Validating assessment rubrics 
Mahdi & Alkhateeb (2025); 

Yavuz et al. (2025) 

 

In conclusion, ChatGPT offers versatile applications in EFL writing assessment, but its 

integration requires careful consideration of pedagogical goals, rubric standardization, and the 



 

Journal of English and Arabic Language Teaching   June 2025, Vol. 16, No. 1 

86 
 

balance between automated and human evaluation. Future research should address its 

limitations in nuanced assessment and explore strategies to maximize its educational benefits.  

3.2 THE EFFECTIVENESS OF CHATGPT IN ASSESSING EFL LEARNERS’ WRITING 

PERFORMANCE 

The analysis of 26 studies reveals a nuanced and context-dependent perspective on the 

effectiveness of ChatGPT in assessing EFL learners’ writing. The findings are organized into 

five key themes, each addressing distinct dimensions of effectiveness, including formative 

feedback, automated scoring, writing improvement, learner engagement, and limitations. 

a. Comparable to Human Feedback in Formative Assessment 

ChatGPT demonstrates significant effectiveness in delivering formative feedback, 

particularly in areas such as grammar, vocabulary, and organization. Studies indicate that  

its feedback is comparable to that provided by human teachers. For example, Alsofyani 

and Barzanji (2024) found no statistically significant difference in writing improvement 

between students who received feedback from ChatGPT and those who received teacher 

feedback. Similarly, Zeevy-Solovey (2024) reported that students rated ChatGPT feedback 

as nearly as helpful as teacher feedback, with many preferring a combination of both. Guo 

and Wang (2024) further noted that ChatGPT generated a higher quantity of feedback, 

evenly distributed across content, organization, and language. Polakova and Ivenz (2024) 

observed measurable improvements in grammar, conciseness, and passive voice usage 

after students engaged with ChatGPT-assisted feedback. These findings suggest that 

ChatGPT can serve as a viable tool for formative assessment, particularly when integrated 

thoughtfully into the feedback cycle. 

 

b. Moderately Reliable as an Automated Essay Scoring (AES) Tool 

While ChatGPT exhibits high consistency in scoring, its alignment with human ratings 

varies, particularly in high-stakes assessment contexts. Uyar and Büyükahıska (2025) 

identified statistically significant discrepancies between ChatGPT and human raters when 

using IELTS rubrics, with ChatGPT often assigning lower scores. Conversely, Yavuz et al. 

(2025) reported very high inter-rater reliability (ICC = 0.972) when ChatGPT was fine-

tuned for specific domains, though challenges remained in assessing stylistic and nuanced 

aspects of writing. Mahdi and Alkhateeb (2025) developed a tailored rubric and found that 

ChatGPT produced scores consistent with those generated by other AI tools like Claude. 

These results highlight ChatGPT’s potential as an AES tool but underscore the need for 

further refinement and rubric alignment to ensure reliability in summative assessment 

contexts. 

 

c. Effective in Promoting Writing Improvement through Feedback Integration 

ChatGPT has proven effective in supporting learners’ ability to revise and enhance their 

writing quality. Bai and Wei (2024) found that students actively integrated ChatGPT’s 

reformulations into their revisions, with the quality of their noticing behavior influencing 

the extent of uptake. Tsai, Lin, and Brown (2024) observed significant improvements in 

vocabulary, grammar, content, and organization in essays revised with ChatGPT 

assistance. Nguyen and Nguyen (2025) further demonstrated that ChatGPT’s use during 

prewriting stages led to better planning strategies and overall writing quality. These 

findings suggest that ChatGPT is particularly effective in revision-based assessment, 

especially when paired with metacognitive strategies that encourage learners to critically 

engage with feedback. 
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d. Positive Impact on Learner Engagement and Writing Confidence 

ChatGPT contributes to enhanced emotional and behavioral engagement, motivation, 

and self-efficacy among EFL learners. Teng and Huang (2025) reported improvements in 

affective and behavioral engagement, though cognitive gains were less pronounced. Teng 

(2024) emphasized the role of metacognitive awareness in maximizing the effectiveness of 

ChatGPT feedback. Mohammed and Khalid (2025) noted that ChatGPT feedback boosted 

learners’ motivation, peace of mind, and writing proficiency, while Lai (2025) documented 

gains in resilience and linguistic accuracy. These outcomes indicate that ChatGPT’s 

formative assessment capabilities are particularly beneficial for learners with lower 

confidence or autonomy, fostering a supportive environment for writing development. 

 

e. Ethical and Practical Limitations 

Despite its advantages, ChatGPT’s effectiveness is tempered by several limitations. 

Uyar and Büyükahıska (2025) cautioned that ChatGPT has not yet achieved sufficient 

proficiency for practical AES use in high-stakes settings. Tsai, Lin, and Brown (2024) 

raised fairness concerns, noting that weaker students improved disproportionately, 

potentially skewing grade distributions. Alsalem (2024) highlighted teacher skepticism 

about replacing human judgment with AI, advocating for cautious integration. Won et al. 

(2025) identified challenges in replicating authentic learner language, as ChatGPT 

struggled to generate formulaic patterns typical of L2 learners. These limitations 

underscore the importance of context-sensitive implementation and the need for ongoing 

research to address ethical and practical challenges. 

 

The synthesis of these studies demonstrates that ChatGPT is moderately to highly effective 

in assessing EFL writing, with its strengths lying in formative feedback, revision support, and 

learner engagement. However, its reliability in automated scoring remains inconsistent, and 

ethical concerns necessitate careful consideration. The table below summarizes the key 

dimensions of effectiveness and their supporting evidence: 

 

Dimension Effectiveness of ChatGPT Key Studies 

Formative Feedback 
Comparable to teacher feedback in 

scope and usefulness 

Alsofyani & Barzanji (2024); 

Zeevy-Solovey (2024) 

Automated Scoring 

(AES) 

Consistent but not fully aligned 

with human raters 

Uyar & Büyükahıska (2025); 

Yavuz et al. (2025) 

Revision and 

Writing Quality 

Supports error noticing and 

effective revision 

Bai & Wei (2024); Tsai et al. 

(2024) 

Learner 

Engagement 

Boosts confidence, motivation, 

and self-efficacy 

Teng (2024); Mohammed & 

Khalid (2025) 

Limitations 
Issues with fairness, reliability, 

and authenticity 

Tsai et al. (2024); Won et al. 

(2025) 

 

In conclusion, ChatGPT is a promising tool for formative writing assessment in EFL 

contexts, offering scalable feedback and enhancing learner engagement. However, its role in 

high-stakes automated scoring requires further development to address reliability and 
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alignment with human judgment. Ethical considerations, such as fairness and authenticity, 

must also be prioritized to ensure equitable assessment practices. Future research should 

explore strategies to mitigate these limitations while maximizing ChatGPT’s pedagogical 

potential. 

 

4 DISCUSSION   

The findings of this study illuminate both the multifaceted applications and the nuanced 

effectiveness of ChatGPT in assessing EFL learners’ writing. By synthesizing evidence from 

26 studies, this discussion contextualizes the results within broader pedagogical and 
technological frameworks, addressing implications, limitations, and future directions. 

4.1 THE DUAL ROLE OF CHATGPT: TOOL AND PARTNER IN WRITING ASSESSMENT 

ChatGPT’s versatility is evident in its dual capacity as an automated assessment tool and a 

collaborative feedback partner. As an AWE tool, it demonstrates reliability in evaluating 

surface-level features (e.g., grammar, vocabulary) but struggles with higher-order skills like 

critical thinking (Bucol & Sangkawong, 2025; Yavuz et al., 2025). This aligns with prior 

research on AWE systems (e.g., Warschauer & Ware, 2006), which notes that while AI excels 
in efficiency, it lacks the contextual and cultural awareness of human raters. 

Conversely, ChatGPT’s role as a peer reviewer (Wang & Zhang, 2024) or formative 

feedback provider (Guo & Wang, 2024) introduces a paradigm shift in learner engagement. 

By reducing anxiety and offering immediate, balanced feedback, it addresses gaps in 

traditional peer review systems, particularly in large or remote classrooms. However, its 

effectiveness hinges on instructional scaffolding—learners who lack metacognitive strategies 

may misinterpret or overlook feedback (Bai & Wei, 2024). This underscores Vygotskian 

principles of guided learning (1978), suggesting ChatGPT is most impactful when integrated  

into a structured pedagogical framework. 

4.2 EFFECTIVENESS: STRENGTHS AND CONTEXTUAL LIMITATIONS 

a. Formative Feedback vs. Summative Scoring 

ChatGPT’s efficacy varies markedly between formative and summative contexts. For 

formative assessment, it rivals human teachers in feedback quantity and breadth (Alsofyani 

& Barzanji, 2024), yet its quality depends on task complexity. For instance, while it 

improves grammar and organization (Polakova & Ivenz, 2024), its feedback on 

argumentation or style remains generic (Uyar & Büyükahıska, 2025). 

In summative contexts, ChatGPT’s inconsistency with human raters (Mahdi & 

Alkhateeb, 2025) mirrors challenges seen in earlier AES tools like e-rater (Attali, 2013). 

Discrepancies arise in culturally nuanced tasks (e.g., IELTS writing prompts), where 

ChatGPT may undervalue idiomaticity or rhetorical flair. This suggests that while rubric 

fine-tuning enhances reliability (Yavuz et al., 2025), AI cannot yet replicate the holistic 
judgment of human evaluators. 

b. Learner Engagement and Equity Concerns 

The positive impact on motivation and self-efficacy (Teng, 2024; Mohammed & 

Khalid, 2025) highlights ChatGPT’s potential to democratize feedback access, especially 

for underserved learners. However, Tsai et al. (2024) raise critical equity issues: weaker 

students may over-rely on ChatGPT, inflating grades without commensurate skill 
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development. This echoes concerns about "techne" overshadowing "praxis" in digital 

learning (Kern, 2015), where tool dependence undermines autonomous learning. 

The existing literature highlights three critical challenges associated with the use of 

ChatGPT in EFL writing assessment. First, concerns about fairness emerge as ChatGPT’s 

feedback may unintentionally exacerbate achievement disparities, particularly when learners’ 

access to the tool or their ability to interpret its feedback varies by proficiency level (Alsalem, 

2024). Second, issues of authenticity arise due to ChatGPT’s current limitations in accurately 

replicating the linguistic features typical of second language (L2) learners, potentially 

resulting in a misalignment with the realities of learner writing (Won et al., 2025). Third, the 

evolving role of educators remains a point of contention; while ChatGPT offers scalable 

support, teachers express skepticism about its capacity to replace human judgment, instead 

advocating for its use as a supplementary tool within hybrid assessment models (Alsalem, 
2024). 

To maximize the pedagogical potential of ChatGPT, several strategic directions warrant 

attention. Rubric standardization is essential, particularly the development of AI-sensitive 

evaluation frameworks that integrate both surface-level linguistic accuracy and higher-order 

cognitive skills (Mahdi & Alkhateeb, 2025). Pedagogical integration should also be 

prioritized, including the design of instructional models—such as those grounded in the 

TPACK framework—that scaffold effective and ethical use of generative AI tools in 

classroom contexts (Tseng & Lin, 2024). Finally, longitudinal research is needed to examine 

the sustained impact of ChatGPT on EFL learners’ writing proficiency, autonomy, and 
engagement over time. 

ChatGPT represents a significant advancement in EFL writing assessment, offering 

scalable feedback and fostering engagement. Yet, its effectiveness is bounded by task type, 

learner context, and ethical considerations. As the field evolves, a collaborative approach—

where AI complements human expertise—will be essential to balance innovation with 

pedagogical integrity. Future research should explore adaptive feedback models and equity-

focused implementations to ensure ChatGPT serves as a bridge, not a barrier, to writing 

development. 

5 CONCLUSION  

This systematic review has demonstrated that ChatGPT holds significant potential as a 

multifaceted tool for assessing EFL writing, while simultaneously revealing important 

limitations that must be addressed. The analysis of 26 empirical studies indicates that 

ChatGPT serves effectively as both an automated assessment tool and collaborative feedback 

partner, particularly in formative contexts where it demonstrates comparable performance to 

human instructors in providing grammatical and organizational feedback. However, its 

reliability diminishes in summative assessment scenarios and when evaluating higher-order 

writing skills, underscoring the continued necessity of human judgment in nuanced evaluation 

contexts. 

The findings highlight three critical considerations for successful implementation. First, 

ChatGPT's pedagogical value is most evident when integrated thoughtfully within existing 

instructional frameworks, where it can supplement rather than replace educator expertise. 

Second, the tool's current limitations in cultural sensitivity and linguistic nuance necessitate 

careful rubric development and continuous refinement of assessment criteria. Third, ethical 
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concerns regarding equity of access and potential over-reliance by learners must be 

proactively addressed through institutional policies and teacher training programs. 

Future research should prioritize longitudinal studies examining ChatGPT's long-term 

impact on writing proficiency, investigations into adaptive feedback models for diverse 

learner populations, and development of comprehensive training programs for educators. As 

AI writing assessment tools continue to evolve, maintaining a balanced approach that 

leverages technological advantages while preserving essential human elements of language 

instruction and evaluation will be paramount. The successful integration of ChatGPT into 

EFL writing assessment ultimately depends on establishing collaborative systems that 

combine AI efficiency with pedagogical expertise, ensuring both the quality of assessment 
outcomes and the development of authentic writing competencies. 
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