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Abstract 

Speaking and debating in Arabic has become an enjoyable approach for students to get 
better in the language, especially as the need to communicate with people worldwide 
increases. According to social data, many students still struggle with learning and using 
Arabic. Discussions encourage people to talk and think more critically, according to 
several research studies. However, fewer studies have examined their role in word 
learning. It is the first research to quantify the number and types of words people acquire 
through speech using a quasi-experimental approach. The aim of this research is This 
study examines whether arguments aid in vocabulary acquisition and enhance students 
critical thinking, speaking, and vocabulary.The purpose of this study is to find out how 
conversations affect students communication and critical thinking abilities as well as how 
effectively they support vocabulary learning. the impact of debate on students 
communication and critical thinking skills, as well as how effectively debate aids in word 
learning. We divided forty tenth graders at Satuan Muadalah Ulya into experimental and 
control groups. To assess their language development, we gave them tests both before 
and after ten weeks. According to the results, the debate method group learned much 
more vocabulary than the conventional method group. This study theoretically 
contributes to the corpus of information about the effectiveness of language learning 
strategies. These findings provide educators a fresh approach to becoming better in the 

actual world. 

Keywords: Arabic language debate; vocabulary acquisition; language learning; critical 
thinking skills. 
 

Abstrak 
Berbicara dan berdebat dalam bahasa Arab telah menjadi pendekatan yang 
menyenangkan bagi siswa untuk menjadi lebih baik dalam bahasa, terutama karena 
kebutuhan untuk berkomunikasi dengan orang -orang di seluruh dunia meningkat. 
Menurut data sosial, banyak siswa masih berjuang untuk belajar dan menggunakan 
bahasa Arab. Diskusi mendorong orang untuk berbicara dan berpikir lebih kritis, menurut 
beberapa studi penelitian. Namun, lebih sedikit penelitian yang meneliti peran mereka 
dalam pembelajaran kata. Ini adalah penelitian pertama yang mengukur jumlah dan jenis 
kata yang diperoleh orang melalui pidato menggunakan pendekatan quasi-
eksperimental. Tujuan dari penelitian ini adalah penelitian ini meneliti apakah argumen 
membantu dalam akuisisi kosa kata dan meningkatkan pemikiran kritis siswa, berbicara, 
dan kosa kata. Tujuan dari penelitian ini adalah untuk mengetahui bagaimana 
percakapan mempengaruhi komunikasi siswa dan kemampuan berpikir kritis serta 
seberapa efektif mereka mendukung pembelajaran kosa kata. Dampak debat tentang 
komunikasi siswa dan keterampilan berpikir kritis, juga Seperti seberapa efektif 
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perdebatan membantu dalam pembelajaran kata. Kami membagi empat puluh siswa 
kelas sepuluh di Satuan Muadalah Ulya menjadi kelompok -kelompok eksperimental dan 
kontrol. Untuk menilai perkembangan bahasa mereka, kami memberi mereka tes 
sebelum dan sesudah sepuluh minggu. Menurut hasilnya, kelompok metode debat 
belajar lebih banyak kosa kata daripada kelompok metode konvensional. Studi ini secara 
teoritis berkontribusi pada kumpulan informasi tentang efektivitas strategi pembelajaran 
bahasa. Temuan ini memberikan pendidik pendekatan baru untuk menjadi lebih baik di 
dunia yang sebenarnya. 
  
Kata Kunci: Debat bahasa Arab; Akuisisi Kosakata; pembelajaran bahasa; 
keterampilan berpikir kritis. 
 
 

INTRODUCTION  

As the world gets smaller and smaller, 

it's becoming more and more important to 

speak Arabic, especially for Muslim 

students and workers. Discussions in 

Arabic have become one of the best ways 

to meet new people and improve your 

language, cultural understanding, and 

critical thinking. This activity not only 

improves language skills but also improves 

globally relevant communication skills. 

Active participation in Arabic language 

debate activities improves linguistic 

competence and enriches vocabulary, 

especially for non-native learners (Al-

Khresheh, 2024; Almelhes, 2024; 

Almashy, 2020). This also broadens deep 

cultural insights. This study is important 

because discussion isn't taken into account 

enough as a way to improve cognitive 

skills, especially in the Arabic language, 

and it has the ability to make multilingual 

education better. 

 Previous studies have shown that 

conversation can help improve speech and 

critical thinking skills, but not as much has 

been said about how it can help with 

learning Arabic vocabulary. A lot of earlier 

study has focused on debate within the 

framework of broad rhetorical growth 

(Blumenau & Lauderdale, 2024; Berglund, 

2020; Schröder et al., 2020). However, it 

hasn't looked into specific language 

elements, especially vocabulary. The 

purpose of this study is to close that gap. 

For instance, studies that do not address 

the quantitative or qualitative growth of 

vocabulary merely assess how debate 

affects students' speaking confidence 

(Ebadi & Ebadijalal, 2022; Bashori et al., 

2021; Dansieh et al., 2021). At the same 

time, more attention needs to be paid to the 

language method of teaching Arabic. This 

study aims to fill a gap in the research by 

using Arabic conversation as a direct way 

to improve language learning. 

 Many people agree that debate, 

which is an organized form of reasoning, is 

beneficial for your brain. Studies have 

shown that debating improves logical 

reasoning, critical thought, and the ability to 

make beneficial decisions. For instance, 

teachers use debate as a teaching tool to 

enhance public speech and thinking skills 

(González-Pérez & Ramírez-Montoya, 

2022; Ritonga et al., 2022; Lucas & Stob, 

2020). In the meantime, discussion not only 

improves reasoning, but it also helps with 

controlling emotions and listening actively 

(Reeve, 2024; van Belle et al., 2020; 

Nichols & Straus, 2021). There is some 

agreement, but different ideas about what 

discussion means. Some people see it as 

a way to learn together, while others see it 
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as a way to compete. From this point of 

view, argument is complicated because it 

involves mental, emotional, and social 

abilities.Cognitive benefits include critical 

thinking, creativity, problem-solving, and 

debate abilities. All of these talents are 

essential for the comprehensive 

development of persons. 

 Although socializing is good for your 

brain, not as much is known about how it 

may influence you down the road. Most 

research neglects the changes in the brain 

over time and only considers temporary 

ability increases. Furthermore, there are 

not many studies that look into how cultural 

and linguistic factors affect cognitive 

outcomes. Researchers have not studied 

the impact of arguments presented in one's 

native tongue versus a second language, 

such as Arabic. To further understand how 

debates impact our cognitive processes, 

researchers can conduct longitudinal 

experiments that focus on different kinds of 

language. 

 As a Semitic language with a lot of 

history and culture behind it, Arabic is an 

important part of schooling around the 

world. Linguists often think of Arabic as a 

complicated language with diglossia, which 

means that Modern Standard Arabic and 

different accents live together.This 

dichotomy presents students with both 

fresh opportunities and difficulties (Hedrick 

& McHenry‐Sorber, 2023; Singh & Alhulail, 

2022; Collins & Cockburn, 2020). 

Furthermore, educators frequently 

highlight the literary and religious 

significance of Arabic (Bakalla, 2023; 

Saada & Magadlah, 2021). Due to its 

exceptionally complex grammatical rules, 

phonetics, and structures, this perspective 

provides a more comprehensive insight 

into the pedagogy of Arabic for speakers of 

other languages. Key considerations 

include the language's framework, cultural 

context, and influence on individual 

identities. 

 Many modern methods aren't 

available to teach Arabic, despite its 

importance. Researchers have found that 

students in Arabic language schools often 

learn things by heart because they don't 

have any intriguing learning materials 

(Assaly & Jabarin, 2024; Alhamami & 

Almosa, 2023; Tayyara, 2022). Despite the 

fact that some studies have examined the 

potential benefits of conversational 

approaches, few have examined the 

potential of specific tactics, such as 

debates, to aid in the acquisition of the 

Arabic language. Future research should 

address this information gap by 

investigating the effectiveness of 

innovative teaching methods in fostering 

critical thinking and language acquisition 

among students. 

 The first thing you need to do to 

learn a language is to build your 

knowledge. Fun activities can help you do 

this. The goal of interactive learning is to 

help people actively learn new words 

through real-life use, practice, and 

feedback (Özener, 2024; Lee et al., 2023; 

Gebre & Polman, 2020). There are other 

ways to remember concepts that don't 

always help with knowing a lot of words. 

Kids can remember and use new words 

better by debating, which gives them a 

chance to use new words in real-life 

situations. The interactive method 

emphasizes collaboration, 

contextualization, and learning through a 

variety of mediums. All of these help build 

language. 
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 However, there has been 

insufficient research on the effectiveness of 

interactive methods such as discussions, 

particularly in languages other than 

English. One study on learning English 

words shows promise, but there isn't much 

related research on learning Arabic words 

yet. Also, most studies don't look at how 

different learners think or what language 

they already know (Lichtman & VanPatten, 

2021; Lightbown & Spada, 2021; Dooly & 

Sadler, 2020). In order to solve this 

problem, we can look at how interaction 

affects different learner traits and do a 

cross-linguistic comparative study to see if 

this method works for all languages. 

 Along with the study plan, we will 

look at the role of talk in cognitive 

processes, how challenging it is to learn 

Arabic, and how engaging methods can 

help with learning new words. While this 

study yields some intriguing results, it also 

presents numerous issues that require 

further investigation in future studies. This 

study will help us learn more about how 

Arabic discourses help with language and 

brain growth. This will lead to better ways 

to teach Arabic as a second language. 

 This study adopts a novel approach 

by demonstrating the clear connection 

between vocabulary acquisition and Arabic 

conversation. Compared to previous 

research, this study examines the effects of 

conversation on the quantity and quality of 

words learned using more comprehensive 

cognitive testing techniques. One example 

is how discussion has helped language 

improve generally without separating the 

vocabulary part (Engwall & Lopes, 2022; 

LeClair et al., 2020). This research gives us 

a way to think about things that is more 

focused on the language aspect. By 

looking at both cognitive and verbal parts 

together, this study adds something new to 

the field of Arabic language teaching and 

broadens the view of debate as a way to 

learn. 

 What is the impact of Arabic 

arguments on students' vocabulary 

acquisition? That is the issue this research 

seeks to address. Debate has a dual 

purpose in this setting, as both a means of 

language instruction and an interactive tool 

for expanding one's vocabulary. This study 

used a quantitative technique to test the 

students' vocabulary both before and after 

the discussions. Results demonstrate the 

efficacy of such approaches in tracking 

linguistic development among ELLs 

(Bendary et al., 2021; Soland & Sandilos, 

2021; Roo et al., 2020).The primary 

objective is to ascertain the practical and 

efficient use of debate in enhancing the 

vocabulary of Arabic language students. 

 The study's main idea is that talking 

Arabic much helps with learning new words 

by improving brain processes like word 

association and understanding what words 

mean in context. Debate events give 

students a chance to use language in a 

variety of situations, which helps them 

remember and understand it better. 

participating in conversations improves 

both word association and syntactic 

understanding, which are two important 

skills for learning new words (Rasti-

Behbahani & Shahbazi, 2022; Leech, 

2021; Vafaee & Suzuki, 2020). This 

practice enhances the capacity to employ 

suitable vocabulary to construct 

arguments. The preliminary findings have 

implications for the development of the 

Arabic teaching curriculum, particularly for 

the utilization of argumentation as a 
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strategic pedagogical approach to enhance 

students' vocabulary.   

 

RESEARCH METHODOLOGY  

This research explores how debating 

in Arabic influences students' vocabulary 

development. The study uses a quasi-

experimental design paired with 

quantitative methods and was conducted 

over a ten-week period from November 

2024 through mid-January 2025. Forty 

tenth graders from Satuan Muadalah Ulya 

were carefully chosen and split into two 

groups of twenty each: one experimental 

and one control group. Selection was 

based on specific criteria to ensure both 

groups had similar starting vocabulary 

skills. The first step involved preparing the 

research tools, which included a 

vocabulary test with thirty multiple-choice 

questions and a brief ten-question survey 

to capture students' opinions about the 

debate technique. The survey’s reliability 

was confirmed using Cronbach’s Alpha and 

Pearson’s correlation, resulting in a strong 

reliability score of 0.932. 

 Next, both groups took a pre-test to 

confirm their vocabulary proficiency was on 

par. The control group, class XC, continued 

their usual learning routines, while the 

experimental group, class XD, took part in 

ten one-hour Arabic debate sessions. 

These sessions were guided by modules, 

workbooks, and relevant vocabulary lists 

and were held in the classroom, with 

discussions recorded by audio devices for 

documentation purposes. After completing 

the debate sessions, a post-test was given 

to both groups to assess their vocabulary 

improvements. 

 After gathering all the information, 

the researcher carefully examined it using 

SPSS version 26. To find out if there was a 

meaningful difference in vocabulary scores 

between the group that participated in the 

debates and the group that did not, an 

independent-sample t-test was conducted 

on the post-test data. Additionally, a paired-

sample t-test was performed to track each 

group’s improvement by comparing their 

scores before and after the intervention. 

Besides these analyses, observations in 

the classroom and student surveys were 

used to evaluate how engaged the 

students were and to collect their thoughts 

on the Arabic debate technique. The 

results showed that taking part in debates 

positively influenced the students’ 

vocabulary growth. This was supported not 

only by the data analysis but also by the 

positive responses from the students. 

These findings align well with earlier 

studies by (Maros et al.,2023; White et al., 

2021; Lavi et al., 2021). Because the 

research was carefully designed and 

systematically carried out, the findings are 

trustworthy and offer clear insights into how 

debating in Arabic can help improve 

language skills. 

 

RESULTS AND DISCUSSION 

Engaging in Arabic conversation 

contributes significantly to the development 

of both language proficiency and critical 

thinking abilities. This process entails 

grappling with sophisticated subject matter, 

formulating coherent and persuasive 

arguments, and mastering the complexities 

of grammar and sentence construction. 

Research by (Alkhudiry, 2022; Heller and 

Kern, 2021; Kopp and Krämer, 2021), 

highlights the role of interactive activities—

such as debates—in fostering linguistic and 

cognitive growth. Nonetheless, the 
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success of such practices is closely tied to 

factors like the preparedness of the 

educational setting, the qualifications of 

instructors, and the level of student 

engagement, which underscores the need 

for more in-depth exploration before 

widespread adoption. 

Debating offers learners a valuable 

chance to acquire new vocabulary by 

placing words in practical, real-life 

contexts—especially when they develop 

arguments or engage in discussions. The 

repeated exposure to these words during 

debates helps learners remember them 

more easily. Beyond vocabulary, debates 

create genuine situations for language use, 

which contributes to overall improvements 

in communication skills. This activity also 

supports cognitive growth by enhancing 

mental flexibility and strengthening long-

term memory, both of which are crucial for 

critical thinking and decision-making 

abilities. Research from (Hossain, 2024; 

Cao and Mao, 2024; and Alkhudiry, 2022) 

reinforces these points and aligns with the 

Output Hypothesis, which stresses that 

actively producing language through 

rewriting and feedback plays a key role in 

language acquisition. However, the 

effectiveness of debates as a teaching 

strategy must be carefully evaluated, since 

its success depends heavily on factors like 

the learners’ readiness, teacher support, 

and a conducive learning environment. 

The course may incorporate debates 

to create a more engaging and 

collaborative learning environment. 

Learning objectives are something that 

students must have after completing the 

learning process (Hanif et al., 2023, Logan 

et al., 2021 ). However, for children who 

struggle with verbal communication, 

providing them with resources such as 

word lists or sample arguments can boost 

their confidence in participating. However, 

resolving various issues, including 

variations in language competency and 

limited resources, is crucial for successful 

discussions. 

Table 1. Descriptive Statistics Results 

Class  N Mean Std. Deviation Std. Error Mean 

posttest_eksperiment 20 74,4500 2,76205 ,61761 

posttest_kontrol 20 52,7000 1,59275 ,35615 

The experimental group had an 

average posttest score of 74.45 points, with 

a standard deviation of 2.76 points. The 

control group, on the other hand, had an 

average posttest score of 52.70 points, with 

a standard deviation of 1.59 points. This 

difference shows that debate-based ways 

of teaching Arabic are much better at 

helping students learn new words than 

standard ways. 

The experimental group had a higher 

average than the control group by 21.75 

points. This shows that the conversation 

method has a much bigger effect than just 

learning without arguing. It also helps 

people learn new words. The experimental 

group's standard deviation is 2.76, while 

the control group's is 1.59, which means 

that scores are more evenly spread out and 

don't change as much. By comparing the 

total score to the results of the association 

test for each questionnaire item, this 

validity data shows whether or not the item 

can be used as a measuring tool. With 20 
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people as a sample and a significance level 

of α = 0.05, the number in the table, r = 

0.444, is used as a guide. The 10 items in 

the questionnaire all have r-values that are 

higher than the r-value in the table. This 

indicates that all the items have a strong 

correlation with the overall score, thereby 

confirming their validity. To sum up, all of 

the items measure the things that were 

meant to be measured, and they can all be 

used in future studies without any changes. 

Table 2. Reliability Test Results 

Cronbach's Alpha N of Items 

,932 10 

 

 We conducted a study using the 

Cronbach's Alpha test to assess the 

reliability of the research tool. With a 

Cronbach's Alpha number of 0.932, the 

study shows that the tool used has a very 

high level of internal consistency. This 

number is a lot higher than the normally 

accepted level of 0.70. This implies that the 

study can confidently use the data from the 

10 tested items. This means the tool used 

has high internal validity, ensuring stable 

and accurate results. 

 

Table 3. Results of the Normality Test 

Class  
Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig. 

pre test eksperiment ,119 20 ,200* ,942 20 ,260 

post test eksperiment ,122 20 ,200* ,953 20 ,409 

pre test kontrol ,143 20 ,200* ,935 20 ,192 

post test kontrol ,143 20 ,200* ,935 20 ,192 

The normality test showed that the 

data is normally distributed across all 

groups, both before and after the test for 

the experimental and control classes. The 

Kolmogorov-Smirnov and Shapiro-Wilk 

tests both gave results above 0.05 for each 

group. For example, the Kolmogorov-

Smirnov test gave a value of 0.200, and the 

Shapiro-Wilk test gave a value between 

0.192 and 0.409. This means that the data 

is normally distributed, which means we 

can use parametric statistical methods like 

the t-test to look at it some more. 

Table 4. Results of the Independent Samples Test 

Nilai 

Levene’s Test 
for Equality 
of Variances 

t-test for Equality of 
Means 

95% Confidence Interval of the Difference 

F Sig. t df 
Sig. (2-
tailed) 

Mean 
Differenc

e 

Std. Error 
Difference 

Lower Upper 

Equal 
variances 
assumed 

8.355 .006 30.50
7 

38 .000 21.75000 .71294 20.306
72 

23.193
28 

Equal 
variances 
not 
assumed 

  30.50
7 

30.3
78 

.000 21.75000 .71294 20.294
73 

23.205
27 



Al-Fikra : Jurnal ilmiah Keislaman, Vol. 23, No.1, Januari – Juni 2024 (1 - 18) 
DOI : 10.24014/af.v23i1.30249  

21 
 

The Independent Samples t-Test 

study shows an F value of 8.355 with a 

significance level of 0.006, which means 

that the two groups do not have the same 

variation. This means that there is a 

statistically significant difference between 

the control group and the experimental 

group in terms of the average post-test 

scores. The t-value is 30.507 and the 

significance level is 0.000. For this reason, 

the discussion method works a lot better 

than the traditional method at helping 

students learn new words.  

Students can learn new words by 

using them over and over again in debate 

situations that require them to think 

critically and solve problems. The purpose 

of muhadatsah is to train the students' 

tongues to become accustomed to and 

fluent in conversing in Arabic(Basith & 

Setiawan, 2022; Kholisin et al., 2022). This 

fits with the Output Hypothesis, which says 

that using language helps you learn it. 

Debate also helps people learn how to 

think critically, which is useful for learning a 

language  (Kasneci et al., 2023, Chatfield, 

2022)(Chatfield, 2022). The control group, 

on the other hand, that used traditional 

methods improved less, since these 

methods are more passive and don't allow 

for as much active practice. 

This study also highlights the 

significance of student motivation for 

learning. The students in the control group 

who took part in more discussions tended 

to do better overall. Therefore, teachers 

must provide enough help so all students, 

even those who aren't as confident, can 

participate.  

 

 

 

Figure 1: Pretest and posttest diagrams 

of the experimental and control 

classes. 

There is a big difference between the 

experimental and control groups in the bar 

chart, which shows how well the argument 

method works to help students improve 

their language skills. This study's central 

thesis is that learning Arabic through 

debate is both advantageous and 

innovative. Debates enhance your critical 

thinking and communication abilities in 

addition to teaching you new vocabulary. 

Although there are some issues with the 

study's duration and sample size, these 

findings demonstrate that debate holds 

enormous potential as an Arabic language 

instruction that may prepare students for 

the demands of the global community.  

  

CONCLUSION 

This study shows that the discussion 

method is a lot better than the traditional 

method at helping students learn new 

words and improve their ability to think 

critically while learning Arabic. The 

experimental group's average post-test 

scores were significantly higher than those 

of the control group. This shows that 

arguments can help with active learning 

that includes problem-solving and analysis. 

It is very likely that these results are correct 

because the instruments used were very 
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valid and reliable.This research is 

significant because it shows that the 

argument method works, which supports 

both the Output Hypothesis and the social 

learning theory. Adding discussion to the 

school curriculum can make learning more 

interesting, teach students how to think 

critically, and get them ready to deal with 

problems that affect people all over the 

world. These results are useful for teachers 

and program designers who are looking for 

new ways to help students improve their 

language skills.However, this way will only 

work if teachers help students participate 

as much as possible, especially those who 

aren't very good at speaking English. This 

means that the argument method not only 

improves language learning, but it also 

helps people build a wider range of 

cognitive skills. 
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