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Abstrak. This study aims to analyze the competence of school counselors in understanding non-cognitive diagnostic assessment instruments. Non-cognitive diagnostic assessments play a crucial role in evaluating students' psychosocial aspects, such as attitudes, motivation, and social skills, which can influence their development and academic performance. This research adopts a quantitative approach with a descriptive design, involving 22 school counselors from public senior high schools and vocational schools in Rembang Regency, selected through purposive sampling. Data were collected using a questionnaire measuring the counselors' understanding of non-cognitive diagnostic assessment instruments and their skills in applying them. The analysis reveals that the competence of school counselors in understanding these non-cognitive diagnostic assessment instruments varies across schools, with the average competence falling within the moderate category (49%). Some schools, such as Vocational School A, demonstrated higher competence, while Senior High School A showed lower understanding. This study recommends the need for continuous training for school counselors to enhance their understanding and application of non-cognitive diagnostic assessments, as well as the importance of school policy support in developing counselors' competencies. These findings contribute to the development of more effective guidance and counseling services that can better support students' psychosocial well-being.
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Abstrak. Penelitian ini bertujuan untuk menganalisis kompetensi guru BK dalam memahami instrumen asesmen diagnostik non-kognitif. Asesmen diagnostik non-kognitif memiliki peran yang sangat penting dalam menilai aspek psikososial siswa, seperti sikap, motivasi, dan keterampilan sosial, yang dapat mempengaruhi perkembangan dan prestasi mereka. Penelitian ini menggunakan pendekatan kuantitatif dengan desain deskriptif, melibatkan 22 guru BK di SMA dan SMK Negeri Kabupaten Rembang sebagai sampel yang dipilih melalui teknik purposive sampling. Data dikumpulkan menggunakan kuesioner yang mengukur pemahaman guru mengenai instrument asesmen diagnostik non-kognitif dan keterampilan dalam menerapkannya. Hasil analisis menunjukkan bahwa kompetensi guru BK dalam memahami instrumen asesmen diagnostik non-kognitif ini bervariasi antar sekolah, dengan rata-rata kompetensi berada pada kategori cukup atau tingkat moderat (49%). Beberapa sekolah, seperti SMK A, menunjukkan kompetensi yang lebih tinggi, sementara SMA A memiliki pemahaman yang lebih rendah. Penelitian ini menyarankan perlunya pelatihan berkelanjutan bagi guru BK untuk meningkatkan pemahaman dan penerapan asesmen diagnostik non-kognitif, serta pentingnya dukungan kebijakan sekolah dalam mengembangkan kompetensi guru BK. Temuan ini memberikan kontribusi dalam mengembangkan layanan bimbingan dan konseling yang lebih efektif, yang dapat lebih mendukung kesejahteraan psikososial siswa.
Kata kunci: kompetensi, guru BK, instrumen asesmen diagnostik non-kognitif.
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Guidance and Counseling (BK) services in schools support students' psychosocial development. In addition to being responsible for facilitating the learning process, BK teachers are also required to assist students in overcoming personal, social, and emotional problems through various approaches, one of which is diagnostic assessment (Rahman and Ririen, 2023). This assessment aims to identify problems experienced by students so that counseling teachers can design appropriate interventions. Diagnostic assessment is part of counseling services to improve understanding of students' needs and conditions, especially in non-cognitive contexts. Non-cognitive diagnostic assessment is related to the role of the counseling teacher, especially in understanding and applying instruments that can measure non-cognitive aspects of students, such as attitudes, motivation, and social skills (Ulya, Fitriana, and Hidayati 2024). 
Furthermore, as the understanding of students' needs evolves, diagnostic assessments are now limited to cognitive aspects and include non-cognitive diagnostic assessments. Non-cognitive diagnostic assessments, which focus on assessing students' psychological and social aspects, have become crucial in designing appropriate and effective services to support their well-being (Pandang and Aswar, 2024). Despite their crucial role, the application of these assessments still faces various challenges, such as the lack of understanding of BK teachers regarding valid and reliable assessment instruments and the limitations of their application in the field (Suprihatin, 2017).
BK teachers need to understand diagnostic assessments that can dig deeper into students' psychosocial aspects, such as emotional well-being, family conditions, and students' social backgrounds. As suggested by the Regulation of the Minister of National Education No. 27 of 2008, the competence of counseling teachers includes mastering assessment techniques to understand the needs and problems of counselees (Pandang and Aswar, 2024). By using valid and reliable assessment instruments, counseling teachers can design programs that are more effective in helping students face their personal and social challenges (Suprihatin, 2017). In addition, these assessments can also be the basis for mapping out appropriate interventions involving collaboration with external parties to support student well-being (Rahman and Ririen, 2023).
Bloom's theory of non-cognitive diagnostic assessment provides a strong foundation for emphasizing the importance of assessment on affective and psychomotor aspects and cognitive dimensions (Bloom et al., 1956). BK teachers need to design assessment instruments that not only measure students' knowledge but also explore their feelings, values, and patterns of social interaction. In line with McClelland's competency model, counseling teachers' ability to design and implement appropriate assessments illustrates their competence in helping students (Staškeviča, 2019). These assessment instruments should be able to assess various dimensions, including motivation to learn, attitudes towards self and others, and students' ability to interact socially. These dimensions are important indicators for supporting students' psychosocial well-being and the quality of guidance services.
Understanding no-cognitive diagnostic assessment instruments should ideally be done with a comprehensive and structured approach to explore students' psychological, social, and emotional dimensions. The instrument must be designed considering the diversity of student characteristics, such as learning styles, family conditions, and social background (Rahman and Ririen, 2023). The understanding of this instrument must also be based on accurate and relevant data so that counseling teachers can get a clear picture of students' non-cognitive conditions. In addition, it is important to develop assessment instruments that are flexible, easy to apply, and suitable for the specific needs of each student (Putro et al., 2023). These assessments will support students' character development more effectively and help counseling teachers design appropriate interventions according to their psychosocial profiles (Ulya et al., 2024).
The phenomenon in education today shows that many students still face difficulties optimally learning materials. Research by Mahmudah et al., (2023)  revealed that 80,65% of students did not understand the material, with non-cognitive diagnostic assessments helping to identify students' visual learning styles, which reached 43.5%. This is reinforced by Kasman & Lubis, (2022) research, which emphasizes the importance of non-cognitive diagnostic assessments to understand students' psychological and social conditions, including their family and learning styles. In addition, research by Rahman & Ririen, (2023) showed that non-cognitive assessments play an important role in designing learning more responsive to students' psychological conditions. Research by Yokoyama et al., (2023) also highlights that understanding students' social and psychological factors is crucial in planning effective learning. Therefore, non-cognitive diagnostic assessments can help improve the quality of learning by tailoring approaches to students' needs and psychological conditions.
This phenomenon demonstrates the importance of understanding practical non-cognitive diagnostic assessments, especially in an educational context. Non-cognitive diagnostic assessments are crucial in identifying students' psychological, social, and emotional conditions directly related to their personal development and learning success. Therefore, it is important to understand these assessment instruments carefully to provide a clear and accurate picture of the various factors that influence students' development beyond cognitive aspects. Without the proper assessment instruments, BK teachers will find it difficult to understand the needs and challenges faced by students, which can affect the interventions' effectiveness.
Based on the above conditions regarding the application of competence by counseling teachers in understanding non-cognitive diagnostic assessment instruments, which should be able to dig deeper into the psychosocial aspects of students to design appropriate interventions, but there are still gaps in its implementation, the author is encouraged to conduct more in-depth research. This study aims to determine the description of counseling teachers' competence in understanding non-cognitive diagnostic assessments in SMA and SMK Negeri in Rembang Regency.
LITERATURE REVIEW
This literature review examines the role of non-cognitive diagnostic assessments and counseling teacher competencies in supporting professional school guidance and counseling services. Non-cognitive diagnostic assessment is an important instrument to explore various aspects of students' psychological, emotional, social, and non-academic characteristics that may affect their learning process. Previous research, such as that conducted by Hendayani et al., (2023) and Aini & Anwar, (2023) show that non-cognitive assessments provide a more holistic picture of students, including their social, emotional, and family background factors, which affect academic performance. However, while these assessments have significant benefits, their implementation is often constrained by variations in teachers' readiness to develop and implement them. Teachers not competent enough to understand and apply non-cognitive assessments struggle to extract relevant information and develop appropriate interventions to help students.
In addition, although there are many efforts to integrate non-cognitive diagnostic assessments in educational practices, results from a study conducted by Aini & Anwar, (2023) show that applying these assessments in the field is still limited and faces significant challenges. One main challenge is teachers' limited understanding of non-cognitive assessments, often leading to suboptimal implementation. Therefore, these studies recommend continuous training for teachers to improve their competence in designing and implementing more effective non-cognitive diagnostic assessments. Teachers cannot use these assessments to design lessons that suit students' emotional and psychological needs without adequate training and understanding. Therefore, there needs to be a policy that supports the development of teachers' skills through training that focuses on non-cognitive assessments.
In addition to diagnostic assessment, the competence of counseling teachers is also a very important factor in supporting the effectiveness of guidance and counseling services. BK teachers must have skills in recognizing students' needs holistically, both academic and non-academic. Research shows that the competence of counseling teachers, which includes an understanding of counseling theory, assessment skills, and the ability to design interventions according to student needs, significantly influences the success of guidance and counseling programs. According to the competency model proposed by McClelland (1973), professional success depends on cognitive intelligence and practical abilities that can be applied in authentic contexts. This model shows that deep competence in terms of skills, understanding of student's psychological conditions, and the ability to develop and implement assessments are crucial in supporting the duties of a counseling teacher. Therefore, BK teachers' competencies must be developed thoroughly to provide effective services in supporting students' personal, social, and academic development.
Furthermore, counseling teachers with strong competencies in non-cognitive diagnostic assessments will help them provide interventions that suit students' needs. They can be more sensitive to students' psychological conditions affecting their learning and design more personalized and targeted interventions. Research by Suhertina (2014) and others shows that mastery of various assessment approaches, such as social-emotional and learning style assessments, enables BK teachers to understand students more deeply. BK teachers skilled in using these assessments can help students overcome personal and academic problems more effectively and according to their needs. Thus, developing the competence of BK teachers through training and improving the quality of education is very important so that they can develop appropriate assessment instruments and provide counseling services that can help students develop optimally.
Thus, this literature review highlights that non-cognitive diagnostic assessment instruments and counseling teacher competencies are interrelated and mutually supportive elements in creating effective guidance services. Non-cognitive assessments provide deeper insights into students' needs beyond academics, while counseling teacher competencies ensure that the services provided align with students' psychological needs.
METHODOLOGY
This study used a quantitative approach with a descriptive research design. The aim was to describe the competency of counseling teachers in understanding non-cognitive diagnostic assessment instruments. This study was conducted in four schools, including two high schools and two vocational schools in Rembang Regency, based on categorization that considers the geographical location of SMA A and SMK A, which are located in the urban center of Rembang Regency and SMA B and SMK B which are located on the edge of the border of Remb ng Regency. The sample size in this study involved 22 counseling teachers. The sample selection technique used was purposive sampling. The sample was selected based on the criteria of BK teachers with teaching experience for more than 1 year in providing guidance and counseling services and direct involvement in carrying out non-cognitive diagnostic assessments. Data were collected through a quest Bonaire to measure counseling teachers' understanding of assessment theory, ability to design assessment instruments, and skills in implementing non-cognitive diagnostic assessments in schools. The collected data were analyzed using descriptive statistical techniques, such as frequency, percentage, and average, to describe the level of competence of counseling teachers in implementing non-cognitive diagnostic assessments. With a limited sample, this study aims to provide an in-depth understanding of counseling teachers' challenges and barriers in implementing non-cognitive assessments in schools.
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Table 1. Descriptive Statistics of Counseling Teacher Competence in Understanding Non-Cognitive Diagnostic Assessment Instruments Variable
	Variable
	N
	Minimum
	Maximum
	Mean
	Standard Deviation

	BK Teacher Competence in Understanding Non-Cognitive Diagnostic Assessments
	22
	39%
	69%
	49%
	0,09



Based on the analysis conducted on the competence of counseling teachers in understanding non-cognitive diagnostic assessment instruments, data showed that the minimum value obtained was 39% and the maximum value was 69%. All respondents' average score (mean) was 49%, with a standard deviation of 0.09. This shows that although there is variation in the level of competence of counseling teachers, the average competence of counseling teachers in understanding non-cognitive diagnostic assessments is moderate. This suggests challenges in mastering n n-cognitive diagnostic assessment instruments among counseling teachers. Further, based on the table, counseling teachers' competence in understanding non-cognitive diagnostic assessments varies between the schools studied.
Table 2. Percentage Results of Counseling Teacher Competency in Understanding Non-Cognitive Diagnostic Assessment Instruments for Each School
	School
	Mean

	SMA A
	46%

	SMA B
	51%

	SMK A
	52%

	SMK B
	49%



Based on Table 2, SMA A has an average percentage of 46%, which indicates that counseling teachers in this school have a relatively low level of understanding compared to other schools. Meanwhile, SMA B has an average percentage of 51%, SMK A has an average of 52%, and SMK B has an average of 49%. These results illustrate that overall, SMK A showed higher competence in understanding non-cognitive diagnostic assessments than other schools. The tables and diagrams provided a clearer picture of the distribution of counseling teachers' competencies within each school. Figure 1 shows a more detailed percentage distribution and explains the differences in results across the schools studied.


Figure 1. Percentage Diagram of the Results of BK Teachers' Competence in Understanding Non-Cognitive Diagnostic Assessment Instruments in Each School 
The interpretation of these results is that although some schools have a higher level of understanding, efforts are still needed to improve the competence of counseling teachers in all schools, especially in understanding and implementing non-cognitive diagnostic assessments. This aligns with the importance of continuous training and improving the quality of learning for counseling teachers so that the assessments used can reflect students' conditions more accurately. Thus, this study provides a clearer picture of counseling teachers' understanding of non-cognitive assessment, which is an important aspect in supporting the process of student evaluation and development. This research significantly contributes to improving the quality of education, especially in terms of counseling teachers on the ability to use appropriate assessment instruments. This competency is crucial in providing a deeper understanding of students' conditions, considering that non-cognitive assessments play a significant role in assessing students' psychological, social, and emotional aspects, often unreachable by traditional cognitive assessments.
These findings contribute to developing more effective guidance and counseling services that can better support students' psychosocial well-being. Although relatively low compared to ideal expectations, the average competencies indicate room for further improvement. In particular, schools that demonstrated higher competencies, such as SMK A, could serve as models for other schools in improving their understanding and use of non-cognitive diagnostic assessments. Although the average BK teacher competence was moderate, some schools, such as SMK A, showed a higher level of understanding than their schools. This finding indicates a difference in the education and training counseling teachers receive in each school. This could also be due to managerial support, available resources, and an understanding the importance of non-cognitive diagnostic assessments at the school level.
The competence of counseling teachers in understanding non-cognitive diagnostic assessment instruments is in line with research by Rahman dan Azis, (2023) which states that teachers' understanding of non-cognitive diagnostic assessment instruments plays an important role in improving the quality of counseling services. The study shows that although the competence of counseling teachers is at a moderate level, there is a need for improvement in the ability to understand and apply non-cognitive diagnostic assessments.
Furthermore, it is associated with the research of Sinring et al., (2023) which revealed that training related to non-cognitive diagnostic assessments could improve counseling teachers' ability to compile and analyze assessment results and design more appropriate interventions to help students. The importance of developing the skills of counseling teachers through continuous training is also reflected in this study, where it was found that the competencies of counseling teachers varied between schools, indicating disparities in the quality of training provided in various educational institutions. It can be understood that the disparity in the competence of counseling teachers between schools reflects the need for a more structured and equitable policy in the provision of training and development of counseling teachers so that each school can have equal opportunities to improve the quality of practical guidance and counseling services for students.
Research by Setiawan and Putri, (2022) also confirmed the importance of non-cognitive assessments in supporting students' overall development, especially in recognizing students' psychological and social aspects that are not visible in cognitive assessments. Setiawan and Putri emphasized that counseling teachers who understand non-cognitive assessment instruments well can effectively support students in overcoming personal and social problems. This supports the results of this study, which show that although the competence of counseling teachers is generally moderate, there is great potential to improve the effectiveness of non-cognitive assessment if teachers are given appropriate training.
This finding is also similar to research by Widianto dan Sari, (2021) who emphasized the importance of school policies in supporting the development of counseling teachers' competencies in using non-cognitive assessments. They found that policies that support training and provide sufficient resources for counseling teachers contribute to improving the quality of assessments used in schools. This study shows that variations in competence between schools may be influenced by differences in policies and resources available in each institution, including implementing training or workshops for counseling teachers that can increase understanding of using non-cognitive diagnostic assessment instruments more effectively.
CONCLUSIONS
The results of this study show that BK teachers' competence in understanding non-cognitive diagnostic assessment instruments in SMA and SMK Negeri in Rembang Regency varies between schools, with the average competence being at a moderate level (49%). Although some schools, such as SMK A, showed better understanding, there were significant differences between schools, which could be influenced by factors such as managerial support, training, and available resources. Based on these findings, BK teachers' competence in understanding non-cognitive diagnostic assessment instructions is expected to improve across the schools significantly studied, with particular attention to improving understanding in schools with lower competence, such as SMA A. As a recommendation, this study suggests that school principals can actively improve BK teachers' competence by organizing workshops, training, or mentoring programs that focus on non-cognitive diagnostic assessments. This activity is expected to strengthen teachers' understanding of the function of assessment as a strategy to support students' psychological, social, and academic development. In addition, for future researchers, the results of this study can be used as a reference to develop further research with a more in-depth approach, such as qualitative or mixed methods, to explore further the factors that cause low teacher competence in non-cognitive assessment and evaluate the effectiveness of the training provided. Thus, this study provides theoretical contributions and practical and strategic directions in improving holistic and sustainable assessment-based guidance and counseling services.
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